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Abstract
The aim of this study is to elaborate how the implementation of the principles of
Outcome-Based Education (OBE) in the curriculum of the English Education Study
Program at Universitas Kristen Indonesia Toraja. The researchers applied
qualitative methods with a case study design. The subjects of this study were five
representative lecturers from the Research Group of the English Education Study
Program, they were selected using purposive sampling techniques. Data collection in
this study used observation and interview. The data analysis techniques used were
transcription and coding to analyze observational data, while interviews were
analyzed using thematic analysis. The results of this study confirm that the
implementation of the principles of Outcome-Based Education (OBE) in the
curriculum of the English Language Education Study Program UKI Toraja Indonesia
is as follows: 1) The PEO preparation process not only reflects a commitment to the
quality of education, but also maintains the relevance of the study program to the
needs of industry and society in general, 2) PLO is described in detail and
hierarchically, covering various aspects of skills and knowledge relevant to the study
of English Language Education, as well as accommodating the specific needs of the
intended field of study, 3) Curriculum formulation applies the principles and
practices such as details on each course and learning activities, active learning
approach, use of technology, integration of formative assessment, orientation to
Outcome-Based Education (OBE), curriculum structure oriented to competency
development, and the application of real-world relevant content. 4) The evaluation
system implemented not only aims to assess student achievement, but also to
ensure that their curriculum is relevant, effective, and prepares graduates to
succeed in their careers and make a positive contribution to the development of
society.
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Introduction

Higher education in Indonesia, as in many other countries, has undergone a change in
thinking. From the traditional teaching-centered model, today's educational approach
increasingly focuses on learners' outcomes and achievements. One approach that
appeared in response to these changes is Outcome-Based Education. Outcome-Based
Education is an educational framework that places emphasis on achieving clear and
measurable learning outcomes (Premalatha, 2019; Rao, 2020). OBE aims to ensure that
graduates have competencies relevant to the demands of the job market and the needs
of society (Asim et al, 2021; Katawazai, 2017). Through OBE, educational institutions
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can design a more structured curriculum, evaluate student achievement more
effectively, and improve teaching quality.

The principles of Outcome-Based Education (OBE) (Spady, 1994) can be elaborated
as follows. First, clarity of focus is key to helping lecturers build a clear understanding
of student learning, which in turn supports students' ability to achieve expected
performance. Second, a key priority in OBE planning and assessment is student success
in mastering the necessary skills. Third, a clear picture of expected outcomes forms the
basis for curriculum design, learning methods, and assessment planning, as well as how
the plan is closely related to achieving the desired outcomes. Fourth, the learning
process begins with the lecturer giving, explaining, and modeling the aims from the
beginning of learning, and this continues continuously until the end of the learning
activity. In the context of OBE, learning activities enable cooperation between students
and lecturers as partners in achieving learning aims. The principles of Outcome-Based
Education (OBE) in curriculum development guidelines are seen from 4 aspects, namely:
1. Formulation of Program Educational Objectives (PEO); 2. Formulation of Learning
Outcomes (PLO) Program; 3. Curriculum Formulation; and 4. Formulation of PLO
evaluation.

The English Education Study Program at Faculty of Teacher Training and Education of
Universitas Kristen Indonesia Toraja has a great responsibility in preparing qualified
English teacher candidates. English is not only a foreign language, but also an important
global communication tool. Therefore, it is important to constantly update the
curriculum and teaching methods to match the latest developments in education and the
needs of society.

Several studies related to the implementation of the Outcome-based approach in the
curriculum in universities confirm the results of exploration are quite varied. In Sunan
Kalijaga UIN, the evaluation results of the application of OBE principles show that
Program Educational Objectives (PEO) and Program Learning Outcomes (PLO) UIN
Sunan Kalijaga Yogyakarta are formulated 100% according to OBE. The curriculum
achieved 80% conformity, while the Program Learning Outcomes (PLO) assessment only
reached 25% according to OBE principles (Husein et al., 2022). Meanwhile, one of the
universities in West Java in implementing Outcome-based shows that OBE-based
assessment has not been fully implemented by lecturers in their study programs
because they still face several obstacles, so the implementation of the OBE-based
assessment system is not complete (Setiono et al., 2023).

Several study programs at the Indonesian Christian University of Toraja have
designed education plans with an Outcome-Based Education (OBE) approach since
2022. They apply the principles of Outcome-Based Education in the preparation of the
UKIT curriculum by following guidelines from the Indonesian National Qualifications
Framework, National Higher Education Standards, the concept of Integration-
Interconnection, and the Merdeka Belajar Kampus Merdeka (MBKM) initiative. Outcome-
Based Education (OBE) focuses on the achievements achieved by students during their
completion of the study program (Harden et al, 1999). In the English Language
Education Study Program at Faculty of Teacher Training and Education, Universitas
Kristen Indonesia (UKI) Toraja, changes in OBE-based curriculum and teaching methods
can be considered as a strategic step to ensure a better quality of education. However,
the implementation of OBE in the context of the English Education Study Program at
FKIP UKI Toraja still needs to be explored further. Based on the background, the aim of
this present study is to elaborate how the implementation of the principles of Outcome-
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Based Education (OBE) in the curriculum of the English Education Study Program at
Universitas Kristen Indonesia Toraja.

Method

In this study, researchers applied qualitative methods (Gerring, 2017; Thanh &
Thanh, 2015). The research design applied to this study is a case study (Heale &
Twycross, 2018). In addition, the implementation of Semester Learning Plans based on
the Output-Based approach in Indonesia can still develop and be adapted to local needs
and contexts. Educators and educational institutions can adapt these principles in their
curriculum and integrate them into everyday learning practices. The researcher
understands very well about the subject chosen in the study and believes that the
subject can provide the data desired by the researcher (J. W. Creswell & Poth, 2016). The
subjects of this study were five representative lecturers from the Research Group of the
English Language Education Study Program, they were selected using purposive
sampling techniques (Etikan et al., 2016; Rai & Thapa, 2015). Data collection in this
study used observation technique and interview (Hewitt-Taylor, 2001; Suryani, 2008).
Researchers prefer direct observation as a data collection technique and followed up
with interviews. The data analysis techniques used were transcription and coding to
analyze observational data (J. W. Creswell & Clark, 2017) (19), while interviews were
analyzed using thematic analysis(Braun & Clarke, 2006). Thematic analysis contains six
steps: familiarization, generating initial code, searching for themes, reviewing themes,
defining and naming themes, generating reports.

Results

The implementation of the principles of Outcome-Based Education (OBE) in the

curriculum of the English Education Study Program at the Indonesian UKI Toraja
The results of this study show the implementation of the principles of Outcome-Based

Education (OBE) in the curriculum of the English Education Study Program at the

Indonesian UKI Toraja.

Formulation of Program Educational Objectives (PEQ)

Interpretation of results should not be included in this section, unless the research
required combination of both findings and discussion in one section.

This finding illustrates an important stage in the development of educational
programs in the English Language Education Study Program UKI Toraja, namely the
preparation of Program Educational Objectives (PEO). This process involves various
interested parties, such as lecturers, students, and industry representatives, to ensure
that the PEO prepared reflects the needs and expectations of all stakeholders involved.
Here are observations that prove that the PEO preparation process involves
stakeholders from various parties, showing a collaborative approach:

When entering the meeting room, there are several lecturers who have gathered
around the round table. Some of them were seen opening documents and preparing for
discussion. Then, an administrative staff brought some sheets into the room, which were
allegedly summaries of interviews with industry representatives that had been
conducted before. Students from the study program also began to arrive in the room.
Some of them were seen carrying laptops and notes related to the discussion. The
discussion began promptly at 9:30 a.m. after all parties involved had attended. The
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lecturer led the discussion by introducing today's agenda and aims, which included the
preparation of Program Educational Objectives (PEO). During the discussion, each
stakeholder was given the opportunity to speak and present their input related to the
proposed PEO. Lecturers help discussions well, ensuring that all voices are well heard.
Some students showed data from interviews with students and industry representatives
that they had summarized earlier. They presented the findings to lecturers and
administrative staff. Industry representatives who attended also provided valuable
input based on their experience in recruiting graduates from this study program. They
highlight skills they consider important for students to develop. The discussion
continued smoothly for several hours, with all parties actively involved contributing to
the discussion. There is a strong collaborative spirit among all parties involved. At the
end of the discussion, it was seen that several draft PEOs had been prepared based on
input from all stakeholders presents. Lecturers and administrative staff agreed to
continue discussions later to refine the drafts before taking further steps.

From these observations, the PEO preparation process actively involves lecturers,
students, and industry representatives. Each side provided their input and contribution
to the discussion, proving an important collaborative approach in designing educational
programs that are responsive to existing needs and demands. The PEO preparation
process involves stakeholders from various parties, including lecturers, students, and
industry representatives. It proves an important collaborative approach in designing
educational programs that are responsive to existing needs and demands. Group
discussions and interviews are used as methods to find the educational expectations and
goals of various parties. This approach allows researchers or program developers to
gain a deep understanding of stakeholder needs and expectations. The resulting PEO not
only reflects the vision and mission of the study program, but also in line with the vision
and mission of the Faculty / Study Program and the vision and mission of the university.
It shows consistency and integration between the educational aims of the study program
with the broader goals of the educational institution.

The PEO emphasizes the development of skills, knowledge, and attitudes relevant to
student needs and job market demands (Gedye & Beaumont, 2018). This reflects efforts
to prepare students with the skills needed to succeed in their careers, as well as a
cheerful outlook towards learning and self-development (Madin et al.,, 2022). This was
confirmed through interviews with participants in this study. As said by participant "A"
the following is related to the importance of emphasizing the development of skills,
knowledge, and attitudes that are relevant to student needs and job market demands in
the preparation of PEO:

"[ think that's very important. Skills, knowledge, and attitudes relevant to the needs of the
job market are key to preparing students for the challenges of the world of work. For
example, strong English language skills, knowledge of language teaching methodologies,
and professional attitudes in interacting with students and colleagues are indispensable
for graduates of the English Language Education Study Program. Therefore, PEOs must
ensure that our students are equipped with the skills necessary to succeed in their
careers." [interview with participant A, December 2023]

The emphasis on relevance to student needs and job market demands shows the
orientation of the study program towards providing an education that is not only
academic but also practical and proper to the needs of the world of work. Thus, these
findings prove the importance of involving various stakeholders in designing
educational programs that are relevant and responsive to the needs and demands that
exist in the educational environment and job market.
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Thus, the PEO preparation process not only reflects a commitment to the quality of
education, but also keeps the relevance of the study program to the needs of industry
and society in general.

Formulation of Program Learning Outcomes (PLO)

This finding highlights the process of preparing the Learning Outcomes (PLO)
Program which is a crucial step after the determination of Program Educational
Objectives (PEO) in the curriculum development of the English Language Education
Study Program UKI Toraja. Here are some points elaborated from the findings based on
observations:

Several lecturers are gathering in the meeting room. They were seen discussing
documents related to curriculum and program development. Along the walls of the
room, there are several posters containing a summary of the Program Educational
Objectives (PEO) that have been previously set. This poster covers the main points that
the study program wants to achieve. During the discussion, one of the lecturers opened
documents related to the Learning Outcomes (PLO) Program that was being prepared.
The document consists of a detailed and hierarchical list of PLOs. The lecturers engaged
in an intensive discussion on how each PLO should be formulated to conform to the
established PEO. They discuss each PLO in detail, breaking it down into sub-abilities that
students must master.

The PLO compiled covers various aspects of skills and knowledge relevant to the
study of English Language Education, such as English language skills, cultural
understanding, teaching ability, and research skills. Discussions focused on ensuring
that each PLO reflected these important aspects. During the discussion, lecturers also
discussed how to integrate particular content in the curriculum that suits the specific
needs and demands of the English Language Education field of study. They consider a
variety of learning materials that can develop the PLO effectively. The discussion went
smoothly for two full hours, with all lecturers actively involved in the PLO drafting
process. There is a spirit of cooperation and focus on achieving the goals that have been
set.

Program Learning Outcomes is formulated as a direct consequence of a pre-
established Program Educational Objectives. That is, each PLO is designed to achieve the
broader aims covered by the PEO (Peppler et al.,, 2020). This shows consistency and
alignment between the macro (PEO) and micro (PLO) levels in curriculum design. The
PLO is not only arranged in general terms, but also elaborated in detail and
hierarchically (Davis, 2016). This means each PLO not only includes a general
description of what is expected, but also breaks it down into sub-abilities or specific
aspects that students must master (Stelzenmiiller et al., 2021). The hierarchy in the
preparation of the PLO makes it possible to set up priorities and a logical sequence of
teaching.

Program Learning Outcomes covers various aspects of skills and knowledge relevant
to the study of English Language Education (Bahous & Nabhani, 2011). These include
English language skills, cultural understanding, entrepreneurship, teaching ability, and
research skills (Leon, 2017). This approach reflects the comprehensiveness of education
in preparing students for various challenges in the field. This is proven through
interviews with participant "B" as below:

"We ensure that every aspect included in the PLO is designed with the aim of providing a
holistic education to students. For example, English skills include not only aspects of
speaking and writing skills, but also listening and reading skills. In addition, cultural

1383



Vol. 10, No. 2, 2024
ISSN 2443-3667(print) 2715-4564 (online)

understanding and entrepreneurship are also considered important in facing today's
multicultural and dynamic world of work. As such, our PLO reflects our commitment to
preparing students well for the challenges in the field." [interview with participant B,
December 2023]

Each PLO is designed to be relevant to the field of study of English Language
Education. This emphasizes the need to integrate specialized content in the curriculum
that suits the specific needs and demands of the field of study. Thus, the PLO not only
reflects the general needs of the PEO, but also accommodates the specific needs of the
intended field of study.

Thus, the process of drafting a PLO involves systematic and structured discussions
between lecturers, with the aim of directing each PLO to achieve the broader aims
covered by the PEO. In addition, the PLO is also described in detail and hierarchically,
covering various aspects of skills and knowledge relevant to the study of English
Language Education, as well as accommodating the specific needs of the intended field
of study.

Formulation of Curriculum

The findings on this aspect illustrate some of the principles and practices applied in
the curriculum development of the English Language Education Study Program at UKI
Toraja. The following are observational data that prove the application of several
principles and practices in the curriculum development of the English Language
Education Study Program at UKI Toraja:

When entering the classroom, on the blackboard is displayed a detailed learning
agenda for the day. Each agenda is related to the pre-set PLO. During lessons, lecturers
engage in an active learning approach. They not only give lectures, but also encourage
active participation from students through group discussions, role plays, and case
studies. The use of technology is seen in learning. Some classes are equipped with
projectors and touch screens that are used by lecturers to show learning materials
interactively. In addition, some students have also been seen using laptops or tablets to
access learning materials and online resources.

During the learning session, lecturers can be heard giving formative assessments to
students. They provide constructive feedback on student performance and provide
direction on how to improve their performance. The material taught in class is closely
related to the real-world context. For example, in one session, students are invited to
analyze popular culture texts in English and relate them to the current global cultural
context. The curriculum structure looks oriented towards competency development.
Each course and learning activity are designed to include the development of skills,
knowledge, and attitudes relevant to the English language education profession.
Lecturers also integrate content relevant to the real world in each lesson. For example,
in learning about English teaching techniques, they present case studies of situations
that English teachers may face in the field.

The curriculum of the English Language Education Study Program at UKI Toraja is
designed by detailing how each course and learning activity supports the achievement of
PLO (Output Graduate Profile). This means that each element in the curriculum has a
clear and measurable goal that is directly connected to the goal of the study program
(Harden et al., 1999). Related details on each course and learning activities in the
curriculum and how the curriculum is designed to support the achievement of PLO
(Profile of Output Graduates) confirmed through interviews with participant "C" in this
study:
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"Our curriculum is highly detailed and designed with clear, measurable goals directly
connected to the PLO. Each element in the curriculum has specific aims that support the
overall achievement of the PLO. For example, in each course, we detail how each topic
taught will help students develop skills and knowledge relevant to their field of study."
[interview with participant C, January 2024]

The curriculum applies an active learning approach, which means students not only
become passive in receiving knowledge, but they are also actively involved in the
learning process (Lombardi et al., 2021). This can include methods such as group
discussions, problem-based projects, role-plays, and so on (Akiha et al., 2018; Alfieri et
al, 2011). Regarding the active learning approach applied in the curriculum, the
following are the results of interviews with participant "D" in this study:

"We apply an active learning approach in various aspects of our curriculum. Students not
only sit quietly and listen to lectures, but they are also actively involved in the learning
process. We use methods such as group discussions, problem-based projects, role plays,
and case studies to encourage student engagement in learning." [interview with
participant D, January 2024]

The use of technology in learning provides greater accessibility to educational
resources and can increase student interactivity and engagement in learning (Han et al,,
2024; Henrie et al,, 2015; Lopez-Pernas & Saqr, 2024; Ma et al., 2024). The use of
technology can also help broaden the scope of learning and provide a more dynamic
learning experience (Lopez-Pernas & Saqr, 2024). Formative assessment is used as a
tool to check student learning progress at regular intervals (Han et al., 2024; Heilporn et
al, 2024). The integration of formative assessment allows lecturers to provide
constructive feedback to students on a regular basis, so that students can continuously
improve their performance. Related to the use of technology in learning and how it
contributes to the student learning experience, here are the results of the interview with
participant "E":

"The use of technology provides greater accessibility to educational resources and
increases student interactivity and engagement in learning. We use technology such as
projectors, computers, and online learning software to dynamically present learning
materials and allow students to access materials flexibly." [interview with participant E,
January 2024]

The curriculum is designed according to the principles of OBE, which emphasizes on
the desired outcome of learning rather than just focusing on the material taught (Abd-EI-
Khalick et al,, 2004). This ensures that the focus of learning is on developing skills and
abilities that can be measured and saw in a real-world context (Krajcik et al.,, 2008). The
curriculum emphasizes on competency development, which includes knowledge, skills,
and attitudes relevant to the profession that students wish to pursue. It aims to prepare
them holistically for the real-world challenges of the future. The curriculum emphasizes
the application of content that is relevant to the real world. This means that the material
taught is not only theoretical, but also has practical application in everyday life or in a
professional context.

Thus, it is clear that the curriculum formulation in the English Language Education
Study Program at UKI Toraja applies the principles and practices mentioned in the
findings, such as details in each course and learning activities, active learning
approaches, the use of technology, the integration of formative assessment, orientation
to Outcome-Based Education (OBE), curriculum structure oriented towards competency
development, and the application of content relevant to the world real. This proves their
commitment to providing a holistic and relevant learning experience for their students.
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Formulation of Program Learning Outcomes (PLO) Evaluation

These findings provide a deeper understanding of how the evaluation system
implemented in the English Language Education Study Program at UKI Toraja helps
measure PLO achievement and improve curriculum relevance and effectiveness. The
following are observational data that can prove the application of the evaluation system
in the English Language Education Study Program at UKI Toraja:

Upon entering the classroom, it was found that the lecturer was introducing the tasks
to be conducted by students. The lecturer clearly mentioned how the task was related to
the pre-established PLO. For example, the assignment aims to measure students' ability
to apply English skills, which is one aspect of the PLO. During learning sessions, several
forms of assessment are seen, including written exams, project presentations, and
portfolio assessments. It shows diversity in the form of applied evaluation, allowing for a
more comprehensive measurement of student achievement in distinct aspects of the
skills and knowledge taught.

During the session, lecturers give direct feedback to students about their work being
done. This feedback not only provides information about a student's individual progress,
but also provides direction on ways to improve their performance. Thus, the evaluation
process is continuous and formative, helping students to improve their skills gradually.
When lecturers explain the purpose of a particular task, they clearly highlight how the
task relates to the principles of Outcome-Based Education (OBE). They emphasize the
importance of understanding desired learning objectives and how the assignments will
help students achieve those goals, thereby increasing the relevance of the curriculum to
the needs of the job market and the real world.

The evaluation system applied in the English Language Education Study Program at
UKI Toraja is closely related to the previously established PLO. This means every
element of assessment, from exams to projects and portfolios, is designed to measure
the extent to which students have achieved their desired goals in the PLO (Underwood,
1998). With this approach, evaluation becomes not only a tool for assessing knowledge,
but also the skills and attitudes expected of graduates (Struyven et al., 2005). Evaluation
instruments include various forms of assessment, such as exams, projects, and
portfolios. This diversity makes it possible to measure distinct aspects of student
achievement in a more comprehensive way (Pereira et al.,, 2016). For example, exams
can assess conceptual understanding, projects can assess practical skills, and portfolios
can prove the development of skills and knowledge over time. The evaluation process
does not only occur once in a period but is continuous and formative. This means that
throughout the learning process, students and lecturers regularly receive feedback on
their learning progress. This feedback allows students to know which areas need
improvement and improve their performance gradually.

By applying the principles of Outcome-Based Education (OBE) in the evaluation
system, the English Language Education Study Program at UKI Toraja aims to improve
the relevance and effectiveness of the curriculum. By placing focus on desired outcomes
of learning and measuring student achievement against those goals, the curriculum
becomes more responsive to student needs and job market demands. Regarding how
OBE principles help the curriculum become more responsive to student needs and job
market demands, here is an explanation from participant "A":

"OBE principles allow us to focus on the desired outcomes of learning, not just on the
material being taught. By placing focus on the goal of learning, we can ensure that each
element of the curriculum has direct relevance to student needs and job market demands.
For example, we can design assignments and assessments that allow students to develop
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communication, problem-solving and teamwork skills, which are highly valued skills in
today's work environment." [interview with participant "A", January 2024]

Through an evaluation system based on PLO and OBE principles, graduates of the
English Language Education Study Program at UKI Toraja are expected to be better
prepared to face challenges in the world of work. They have a better understanding of
the skills and knowledge required in their profession and have been trained to apply
their knowledge in real-world contexts.

Thus, the evaluation system implemented in the English Language Education Study
Program at UKI Toraja not only aims to assess student achievement, but also to ensure
that their curriculum is relevant, effective, and prepares graduates to succeed in their
careers and make a positive contribution to the development of society as a whole.

Based on the findings of this study, the implementation of the principles of Outcome-
Based Education (OBE) in the curriculum of the English Language Education Study
Program UKI Toraja Indonesia is as follows: 1) The PEO preparation process not only
reflects a commitment to the quality of education, but also maintains the relevance of
the study program to the needs of industry and society in general, 2) the PLO
preparation process involves systematic and structured discussions between lecturers,
with the aim of directing each PLO to achieve the broader objectives covered by the PEO.
In addition, the PLO is also described in detail and hierarchically, covering various
aspects of skills and knowledge relevant to the study of English Language Education, as
well as accommodating the specific needs of the intended field of study, 3) The
formulation of the curriculum in the English Language Education Study Program at UKI
Toraja applies the principles and practices mentioned in the findings, such as details in
each course and learning activities, active learning approach, use of technology,
integration of formative assessment, orientation to Outcome-Based Education (OBE),
curriculum structure oriented towards competency development, and application of
content relevant to the real world. This shows their commitment to providing a holistic
and relevant learning experience for their students, 4) The evaluation system
implemented in the English Language Education Study Program at UKI Toraja not only
aims to assess student achievement, but also to ensure that their curriculum is relevant,
effective, and prepares graduates to succeed in their careers and make a positive
contribution to the development of society. The results of these findings add insight and
highlight earlier findings related to the application of OBE principles (Husein et al,
2022) and OBE-based assessment (Setiono et al., 2023).

Conclusion

The results of this study confirm that the implementation of the principles of
Outcome-Based Education (OBE) in the curriculum of the English Language Education
Study Program UKI Toraja Indonesia is as follows: 1) The PEO preparation process not
only reflects a commitment to the quality of education, but also maintains the relevance
of the study program to the needs of industry and society in general, 2) PLO is described
in detail and hierarchically, covering various aspects of skills and knowledge relevant to
the study of English Language Education, as well as accommodating the specific needs of
the intended field of study, 3) Curriculum formulation applies the principles and
practices mentioned in the findings, such as details on each course and learning
activities, active learning approach, use of technology, integration of formative
assessment, orientation to Outcome-Based Education (OBE), curriculum structure
oriented to competency development, and the application of real-world relevant

1387



Vol. 10, No. 2, 2024
ISSN 2443-3667(print) 2715-4564 (online)

content. 4) The evaluation system implemented not only aims to assess student
achievement, but also to ensure that their curriculum is relevant, effective, and prepares
graduates to succeed in their careers and make a positive contribution to the
development of society. Further studies could compare the effectiveness of OBE
implementation in different educational programs within the same institution or across
different institutions. This would provide insights into variations in implementation
strategies, outcomes achieved, and challenges faced, contributing to a deeper
understanding of best practices in OBE implementation.

Acknowledgment
The authors gratefully acknowledge the financial support provided by UKI Toraja and
also for providing access to research facilities essential for conducting this study.

References
Abd-El-Khalick, F., Boujaoude, S. Duschl, R, Lederman, N. G., Mamlok-Naaman, R,

Hofstein, A., Niaz, M., Treagust, D., & Tuan, H. L. (2004). Inquiry in science
education: International perspectives. Science Education, 88(3), 397-419.
https://doi.org/10.1002/SCE.10118

Akiha, K., Brigham, E., Couch, B. A, Lewin, ], Stains, M., Stetzer, M. R, Vinson, E. L., &
Smith, M. K. (2018). What Types of Instructional Shifts Do Students Experience?
Investigating Active Learning in Science, Technology, Engineering, and Math
Classes across Key Transition Points from Middle School to the University Level.
Frontiers in Education, 2. https://doi.org/10.3389/FEDUC.2017.00068

Alfieri, L., Brooks, P. ]., Aldrich, N. ]J., & Tenenbaum, H. R. (2011). Does Discovery-Based
Instruction Enhance Learning? Journal of Educational Psychology, 103(1), 1-18.
https://doi.org/10.1037/A0021017

Asim, H., Vaz, A, & Ahmed, A. (2021). A Review on Outcome Based Education and
Factors That Impact Student Learning Outcomes in Tertiary Education System.
International Education Studies, 14(2), 1-11. https://doi.org/10.5539/ies.v14n2p1l

Bahous, R, & Nabhani, M. (2011). Assessing education program learning outcomes.
Educational Assessment, Evaluation and Accountability, 23(1), 21-39.
https://doi.org/10.1007/S11092-010-9112-0/TABLES/1

Braun, V. , & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.
https://doi.org/10.1191/1478088706qp0630a

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing
among five approaches.
https://books.google.com/books?hl=id&Ir=&id=DLbBDQAAQBA]&oi=fnd&pg=PP1
&dq=Creswell+]W,+Poth+CN.+Qualitative+inquiry+and+research+design:+Choosi
ng+among+five+approaches:+Sage+publications%3B+2016.&ots=-
i0068LRTw&sig=R1K5HC2stAF_r5dkinJzPR2]o3I

Creswell, ]. W,, & Clark, V. L. P. (2017). Designing and conducting mixed methods research.
Sage Publications.
https://scholar.google.com/scholar?hl=id&as_sdt=0%2C5&q=Creswell+]JW%2C+C

1388



Jurnal Onoma: Pendidikan, Bahasa dan Sastra
ISSN 2443-3667 (print) 2715-4564 (online)

lark+P%?2C+V.L.+.+Designing+and+conducting+mixed+methods+research.+second
+ed.+Thousand+0aks%2C+CA%3A+Sage%3B+2010.&btnG=

Davis, J. M. (2016). Toward a Capacity Framework for Useful Student Learning Outcomes
Assessment in College Foreign Language Programs. The Modern Language Journal,
100(1),377-399. https://doi.org/10.1111/MODL.12319

Etikan, I, Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and
purposive sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1-
4.
https://www.academia.edu/download /55796997 /Comparison_Convenience_and_
Purposive_Sampling-2016_4p.pdf

Gedye, S., & Beaumont, E. (2018). “The ability to get a job”: student understandings and
definitions of employability. Education and Training, 60(5), 406-420.
https://doi.org/10.1108/ET-10-2017-0159/FULL/XML

Gerring, J. (2017). Qualitative Methods. Annual Review of Political Science, 20, 15-36.
https://doi.org/10.1146/ANNUREV-POLISCI-092415-024158

Han, R., Alibakhshi, G., Lu, L., & Labbafi, A. (2024). Digital communication activities and
EFL learners’ willingness to communicate and engagement: Exploring the
intermediate language learners’ perceptions. Heliyon, 10(3).
https://doi.org/10.1016/].HELIYON.2024.E25213

Harden, R. M., Crosby, J. R., Davis, M. H., & Friedman, M. (1999). AMEE Guide No. 14:
Outcome-based education: Part 5-From competency to meta-competency: a model
for the specification of learning outcomes. Medical Teacher, 21(6), 546-552.
https://doi.org/10.1080/01421599978951

Heale, R., & Twycross, A. (2018). What is a case study? Evidence-Based Nursing, 21(1), 7-
8. https://doi.org/10.1136/eb-2017-102845

Heilporn, G. Raynault, A., & Frenette, E. (2024). Student engagement in a higher
education course: A multidimensional scale for different course modalities. Social
Sciences and Humanities Open, 9. https://doi.org/10.1016/].SSAH0.2023.100794

Katawazai, R. (2017). Implementing outcome-based education and student-centered
learning in Afghan public universities: the current practices and challenges.
Cell.ComR KatawazaiHeliyon, 2021ecell.Com.
https://doi.org/10.1016/j.heliyon.2021.e07076

Henrie, C. R, Halverson, L. R,, & Graham, C. R. (2015). Measuring student engagement in
technology-mediated learning: A review. Computers & Education, 90, 36-53.
https://doi.org/10.1016/].COMPEDU.2015.09.005

Hewitt-Taylor, J. (2001). Use of constant comparative analysis in qualitative research.
Nursing Standard (through 2013), 15(42), 39-42.
https://search.proquest.com/openview/6ee38173e91642bb31a5d2ffae54ea5a/1
?pq-origsite=gscholar&cbl=30130

Husein, M. F.,, Khaerani, N. M., & Anamila, K. (2022). Evaluasi kesesuaian prinsip-prinsip
Outcome Based Education (OBE) dalam kurikulum UIN Sunan Kalijaga.
https://digilib.uin-suka.ac.id/id/eprint/56008/

1389



Vol. 10, No. 2, 2024
ISSN 2443-3667(print) 2715-4564 (online)

Krajcik, J.,, McNeill, K. L., & Reiser, B. ]. (2008). Learning-goals-driven design model:
Developing curriculum materials that align with national standards and
incorporate project-based pedagogy. Science Education, 92(1), 1-32.
https://doi.org/10.1002/SCE.20240

Leon, R. - D. (2017). Developing Entrepreneurial Skills. An Educational and Intercultural
Perspective. Journal of Entrepreneurship, Management and Innovation, 13(4), 97-
121.

Lombardji, D., Shipley, T. F., Bailey, ]. M., Bretones, P. S., Prather, E. E., Ballen, C. ], Knight,
J. K., Smith, M. K., Stowe, R. L., Cooper, M. M,, Prince, M., Atit, K., Uttal, D. H., LaDue,
N. D., McNeal, P. M,, Ryker, K,, St. John, K., van der Hoeven Kraft, K. J., & Docktor, J. L.
(2021). The Curious Construct of Active Learning. Psychological Science in the
Public Interest, 22(1), 8-43.
https://doi.org/10.1177/1529100620973974 /ASSET /IMAGES/LARGE /10.1177_
1529100620973974-FIG1.JPEG

Lopez-Pernas, S, & Saqr, M. (2024). How the dynamics of engagement explain the
momentum of achievement and the inertia of disengagement: A complex systems
theory approach. Computers in Human Behavior, 153.
https://doi.org/10.1016/].CHB.2023.108126

Ma, Y., Cain, K., & Ushakova, A. (2024). Application of cluster analysis to identify
different reader groups through their engagement with a digital reading
supplement. Computers and Education, 214.
https://doi.org/10.1016/].COMPEDU.2024.105025

Madin, Z., Aizhana, A., Nurgul, S., Alma, Y., Nursultan, S., Al Ayub Ahmed, A., & Mengesha,
R. W. (2022). Stimulating the Professional and Personal Self-Development of
Future Teachers in the Context of Value-Semantic Orientation. Education Research
International, 2022. https://doi.org/10.1155/2022 /8789773

Peppler, K., Huang, ], Richey, M. C,, Ginda, M., Borner, K., Quinlan, H., & Hart, A. ]. (2020).
Key principles for workforce upskilling via online learning: a learning analytics study
of a professional course in additive manufacturing.
https://arxiv.org/abs/2008.06610v1

Pereira, D., Flores, M. A, & Niklasson, L. (2016). Assessment revisited: a review of
research in Assessment and Evaluation in Higher Education. Assessment &
Evaluation in Higher Education, 41(7), 1008-1032.
https://doi.org/10.1080/02602938.2015.1055233

Premalatha, K. (2019). Course and Program Outcomes Assessment Methods in Outcome-
Based Education: A Review. Journal of Education, 199(3), 111-127.
https://doi.org/10.1177/0022057419854351

Rai, N.,, & Thapa, B. (2015). A study on purposive sampling method in research.
Kathmandu: Kathmandu School of Law, 5(1), 8-15.
https://www.academia.edu/download /48403395 /A_Study_on_Purposive_Sampli
ng_Method_in_Research.pdf

1390



Jurnal Onoma: Pendidikan, Bahasa dan Sastra
ISSN 2443-3667 (print) 2715-4564 (online)

Rao, N. J. (2020). Outcome-based Education: An Outline. Higher Education for the Future,
7(1), 5-21. https://doi.org/10.1177/2347631119886418

Setiono, S., Windyariani, S., Pendidikan, A. J.-]., & 2023, undefined. (2023). Implementasi
Sistem Penilaian Berbasis Oucome Based Education di Perguruan Tinggi.
Unimuda.e-Journal.ldS Setiono, S Windyariani, A JuhandaJurnal Pendidikan,
2023eunimuda.e-Journal.ld, 11(1). https://unimuda.e-
journal.id/jurnalpendidikan/article /view /2617

Spady, W. (1994). Outcome-Based Education: Critical Issues and Answers.
https://eric.ed.gov/?id=ED380910

Stelzenmiiller, V., Cormier, R., Gee, K., Shucksmith, R., Gubbins, M., Yates, K. L., Morf, A,,
Nic Aonghusa, C., Mikkelsen, E., Tweddle, ]. F., Peccu, E., Kannen, A., & Clarke, S. A.
(2021). Evaluation of marine spatial planning requires fit for purpose monitoring
strategies.  Journal of  Environmental @ Management, 278, 111545.
https://doi.org/10.1016/].JENVMAN.2020.111545

Struyven, K., Dochy, F., & Janssens, S. (2005). Students’ perceptions about evaluation and
assessment in higher education: a reviewl. Assessment & Evaluation in Higher
Education, 30(4), 325-341. https://doi.org/10.1080/02602930500099102

Suryani, A. (2008). Comparing case study and ethnography as qualitative research
approaches. Jurnal IImu Komunikasi, 5(1), 117-128.
https://ojs.uajy.ac.id/index.php/jik/article /view/221

Thanh, N. C,, & Thanh, T. T. Le. (2015). The interconnection between interpretivist
paradigm and qualitative methods in education. American Journal of Educational
Science, 1(2), 24-27.
https://www.academia.edu/download /39296289 /70380008.pdf

Underwood, T. (1998). The Consequences of Portfolio Assessment: A Case Study.
Educational Assessment, 21(1), 147-194.
https://doi.org/10.1207/S15326977EA0503_2

1391



