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Abstract. Creating effective teaching and learning activities is the duty and obli-
gation of the teacher. One of the factors that is often used as a benchmark for
the success of education is to see the success of the teaching-learning process in
achieving its goals. Choosing the right learning model will have a positive impact
on student learning outcomes. The learning model is a particular learning process
approach, including its goals, steps, and management system. The purpose of this
study is to improve student learning outcomes by using the Meaningful Learn-
ing model. This research is classroom action research and was conducted in two
cycles, each cycle consisting of six meetings. The subjects of the study were 20
fifth grade students of the State Elementary School 145 Randanan, Tana Toraja,
7 male students and 13 female students. Data collection is done by observation,
interviews, documentation and tests. The activity process consists of planning,
implementation, observation and reflection stages. Data on student learning out-
comes were obtained from the testing activities of cycle I and cycle II. In the first
cycle, the presentation of the results of learning abilities that did not meet the
requirements had not reached the expected success aspect, so that the results of
students’ learning abilities who met the requirements were used to run the second
cycle. Based on the findings in two cycles, it is concluded that the application of
the Meaningful Learning model can improve the learning outcomes of fifth grade
students of the State Elementary School 145 Randanan, Tana Toraja.
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1 Introduction

Learning is knowing changes in behavior based on experience and learning practices
[1, 2]. According to [3], learning is acquiring knowledge process. Thus learning is the
process of acquiring knowledge with the aim of changing both knowledge, skills, and
attitudes, namely from ignorance to knowing. The concept of learning outcomes in gen-
eral is a change in behavior and general skills possessed by students after learning in the
form of cognitive, emotional, and psychomotor skills caused by experience [4]. Accord-
ing to [5, 6], learning outcomes are cognitive, emotional, and psychomotor changes that
occur in children as a result of learning psychomotor skills as a form of performance and
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behavior formation. Thus, learning outcomes are the level of knowledge achieved by stu-
dents regarding the material received when participating in and working on assignments
and learning activities.

One of the factors that is often used as a benchmark for teacher success is to see the
success of the teaching-learning process which is marked by student learning outcomes.
Choosing the right learning model will have a positive impact on student learning out-
comes [7, 8]. The meaningful learning model is one of the learning models that can be
applied by teachers in learning to improve student learning outcomes [9-11].

The learning model is a conceptual framework that describes a systematic procedure
for organizing learning experiences to achieve certain learning goals, and serves as a
guide for lesson designers and teachers in planning and implementing teaching and
learning activities [5, 12]. The use of learning models can help expedite the teaching
and learning process and achieve learning goals. Of course, choosing the right learning
model will have a positive impact on student learning outcomes [6, 13, 14].

Meaningful Learning is a learning concept in which the teacher presents real-world
situations to the classroom and encourages students to make connections between the
knowledge they have and its application in their lives [15, 16]. The teacher’s task in Mean-
ingful Learning is to provide easy learning to students, by providing various means and
adequate learning resources [14, 17]. The teacher does not only convey learning material
in the form of memorization, but regulates the environment and learning strategies that
allow students to learn. Here students have the opportunity to gain direct experience in
implementing their ideas, this is an opportunity for students to discover and apply their
own ideas.

Based on observations at fifth grade students of the State Elementary School 145 Ran-
danan, it is evident that the learning pattern developed by the teacher is more textbook-
oriented. Moreover, such learning patterns make students bored. Meanwhile, thematic
learning should emphasize student involvement in learning. Not to mention, with the
limitation of face-to-face time which only lasts two to three hours, it makes students
less optimal in learning and makes lessons meaningless for students because of the wide
scope of thematic learning. Students feel bored with learning because there is a lot of
material that must be memorized which results in poor reasoning, memory, and con-
centration. In addition, students’ boredom in thematic learning makes them not focus
on learning. When students are bored, they prefer to do what they enjoy, such as telling
stories with friends or enthusiastically doodling in books. This affects the subject’s pro-
ficiency. If there is no motivation to learn, students will not understand the material
explained by the teacher.

The low learning outcomes of students in thematic learning are also caused by the lack
of teaching models used by educators as a result affecting children’s learning outcomes
in cognitive aspects that do not meet the predetermined Minimum Completeness criteria
(KKM). According to initial observations at fifth grade students of the State Elementary
School 145 Randanan, only 10 students out of a total of 24 students in class V scored
more than the KKM and 14 students did not reach the KKM for all students in class V.
This indicates that mastery of thematic learning has not been maximized.

Based on these problems, it is necessary to create creative and useful learning for
students. The model that can be used to make learning more meaningful is the meaningful
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learning model. Ausubel said that the meaningful learning model is learning that is easy
for students to understand and learn because of the teacher’s ability to provide comfort
that allows students to easily reflect on the experience and knowledge that already exists
in their minds as well as a bridge to what students learn, so that students easily understand
the material [1, 12, 15].

2 Methods

In this classroom action research, qualitative descriptive analysis is used, which describes
the facts from the data obtained to understand students’ reactions to the activities of the
learning process. The use of a qualitative approach, in which problems that occur in the
environment can be studied and can interact directly with the subject. The research used
is a classroom action research method that examines learning activities in the form of
consciously organized behavior in the classroom [18, 19].

The focus of this classroom action observation (CAR) is the focus of the process
and the focus of the results. The study was conducted at SDN 145 Randanan, Tana
Toraja. The subjects of this study were fifth grade students of SDN 145 Randanan,
the number of 24 students in Tana Toraja district. The procedures in the research are (1)
planning, (2) implementation, (3) observation, (4) reflection. Techniques and Procedures
The data collection carried out is observation (observation), tests, interviews as well as
documentation. The data analysis technique went through several stages, namely: data
analysis, reduction, presentation and conclusion.

3 Result and Discussion

Result

Prior to conducting the research, a visit was made to the research location or place at
fifth grade students of the State Elementary School 145 Randanan. The purpose of the
visit was to coordinate with the principal in conducting research at the school which was
fostered by the principal. At the meeting, the principal allowed the research and asked
to speak directly to the 5th grade teacher.

1. Test Results of Cycle I
a) Observation Result Data.

1) The Results of the observations of teaching activities in the first cycle meetings
1,2,3,4,5and 6

From the results of observations of teacher teaching activities in the 1st meeting, it
shows that of the 15 indicators that must be achieved, there are 3 indicators that are not
carried out because the researcher does not use the time, there are 3 less good, 7 quite
good, and 2 very good. At this meeting, only 23 scores out of 45 maximum scores were
obtained with an achievement level of 51.11% in the less category. Meeting 2 showed
that of the 15 indicators that must be achieved, namely there was 1 indicator that was not
carried out because the researchers did not use the time, there were 4 indicators that were
carried out poorly, 7 were carried out quite well, and 3 were carried out very well. At this
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meeting, only 27 scores were obtained from 45 maximum scores with an achievement
level of 60% in the sufficient category. At meeting 3 showed 15 indicators that must be
achieved, there are 3 indicators that are done poorly, 8 indicators that are implemented
quite well, and 4 indicators that are implemented very well. At this meeting, only 31
scores were obtained from 45 maximum scores with an achievement level of 68.88% in
the sufficient category. At the 4th meeting showed 15 indicators to be achieved, there
were 2 indicators that were carried out poorly, 8 indicators that were implemented quite
well, and 5 indicators that were implemented very well. At this meeting, only 33 scores
were obtained from 45 maximum scores with an achievement level of 73.33% in the
good category. At the Sth meeting showed 15 indicators to be achieved, there were 2
indicators that were carried out poorly, 8 indicators that were implemented quite well,
and 5 indicators that were implemented very well. At this meeting, only 33 scores were
obtained from 45 maximum scores with an achievement level of 73.33% in the good
category. At the 6th meeting it was shown that 15 indicators had to be achieved, there
were 2 indicators that were carried out poorly, 8 indicators that were implemented quite
well, and 5 indicators that were implemented very well. At this meeting, only 33 scores
were obtained from 45 maximum scores with an achievement level of 73.33% in the
good category.

2) The results of the observation of student learning activities in the first cycle
meetings 1,2, 3,4, 5 and 6

The results of observations at meeting 1 showed that of the 15 indicators that had to
be implemented, only 1 was implemented very well, 5 was implemented quite well, 6
was implemented poorly, and there were 3 indicators that were not implemented. Of all
these indicators, a maximum score of 45 was obtained but the score obtained was only
19. So that the total success reached 42.22% in the less category. Meeting 2 showed
that of the 15 indicators that had to be implemented, only 2 were implemented very
well, there were 5 implemented quite well, 5 were implemented poorly, and there were
3 indicators that were not implemented. From all these indicators, a maximum score of
45 was obtained but the score obtained was only 21. So that the total success reached
46.66% in the less category. Meeting 3 showed that of the 15 indicators that had to be
implemented, only 1 indicator was implemented very well, 6 was implemented quite
well, 5 was implemented poorly, and there were 3 indicators that were not implemented.
From all these indicators, a maximum score of 45 was obtained but the score obtained
was only 23. So that the total success reached 51.11% in the less category. The meeting at
the 4th meeting showed that of the 15 indicators that had to be implemented, only 3 were
implemented very well, 6 were implemented quite well, 5 were implemented poorly, and
there was 1 indicator that was not implemented. From all these indicators, a maximum
score of 45 was obtained but the score obtained was only 26. So that the total success
reached 57.77% in the sufficient category. At the meeting at meeting 5, it was shown
that of the 15 indicators that had to be implemented, only 4 indicators were implemented
very well, 6 were implemented quite well, 5 were implemented poorly. From all these
indicators, a maximum score of 45 was obtained but the score obtained was only 29.
So the total success reached 64.44% in the sufficient category. At the 6th meeting, it
was shown that of the 15 indicators that had to be implemented, only 5 indicators were
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Table 1. Test Results of Cycle I

Number Score Qqualification Frequency Percentage
1 85-100 Very good 4 20%

2 71-84 Well 7 35%

3 56-70 Enough 6 30%

4 45-55 Not enough 3 15%

5 0-44 Very less - -

implemented very well, 7 were implemented quite well, 3 were implemented poorly.
From all these indicators, a maximum score of 45 was obtained but the score obtained
was only 32. So that the total success reached 71.11% in the good category (Table 1).
b) Test Data of Cycle 1.

In the implementation of cycle 1 was attended by 20 students, where students who
scored 85-100 there were 4 (20%) students who scored 71-84 there were 7 students
(35%), students who scored 5670 were 6 people. Students (30%) and students who
scored 45-55 there were 3 students (15%). Overall, the completeness of student learn-
ing outcomes is 55% from the implementation of actions and observations, increasing
learning outcomes using the meaningful learning model for 5th graders at SDN 145
Randanan, obtained the completeness value of student learning outcomes is 55% with a
sufficient category, but not yet. Achieve success indicators.

c) Reflection.

From the results of data analysis, it was found that there were deficiencies in cycle

1, namely:

1) Teacher aspect
a. The teacher has not been maximal in opening lessons
. The teacher has not been maximal in asking students to pray
. The teacher has not been maximal in checking student attendance
. The teacher has not been maximal in explaining the activities and learning
objectives
. The teacher has not been maximal in delivering the material
. The teacher has not been maximal in asking questions with students
. The teacher has not been maximal in dividing students into study groups
. The teacher has not been maximal in giving direction to students
. The teacher has not been maximal in associating student experiences with the
material
j- The teacher has not been maximal in guiding the discussion
k. The teacher does not reflect
1. The teacher doesn’t give a conclusion.
2) Student aspect
a. Students do not greet
b. Students have not been maximal in answering attendance when the teacher is
absent
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. Don’t pray

. Not paying attention to the explanation of the learning objectives
. Some students do not read the reading text

. Not listening to the teacher’s explanation

. There are still many students who do not answer the question

. Some students don’t get together with their group members

. Not listening to the teacher’s directions

There are still very few students who develop knowledge based on their experience
Students do not reflect
Does not answer the feedback provided.

From the results of the reflection above and based on input from the class teacher,
there are several steps that need to be improved so that these obstacles can be overcome.

1) Teacher aspect
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. The teacher must be maximal in opening lessons

. The teacher must be maximal in asking students to pray

. The teacher must be maximal in checking student attendance

. The teacher must be maximal in explaining the activities and learning objectives
. The teacher must be maximal in delivering the material

. The teacher must be maximal in asking questions with students

. The teacher must be maximal in dividing students into study groups

. The teacher must be maximal in giving direction to students

. The teacher must be maximal in associating students’ experiences with the material
. The teacher must be maximal in guiding the discussion

. The teacher must be maximal in doing reflection

. The teacher must give a conclusion

2) Student aspect

a.

Should have greeted the teacher

b. Students should answer that they are present when the teacher is absent
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. All students should pray

. Students should answer that they are present when the teacher is absent
. All students should read the reading text

. All students should listen to the teacher’s explanation

. All students should answer the questions asked by the teacher

. All students should gather with their group members

. All students should listen to the direction of the teacher

. All students should develop their knowledge based on their experience
. All students should work together with their group members

. Students should reflect

. Students should answer the feedback given.

From the results of observations of the implementation of the first cycle of action,
it was explained that the learning carried out had not yet reached the success indicator,
namely 85% of students reached the specified KKM, which was 70, then the learning
would continue in the second cycle even though it had increased compared to the previous
learning.
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2. Test Results of Cycle II

a. Observation Result Data.
1) The Results of the observations of teaching activities in the second cycle meetings
1,2,3,4,5 and 6.

The results of observations on the activities of educators at meeting 1 showed that of
the 15 indicators that must be achieved, 10 were implemented quite well, and 5 indicators
were implemented very well. At this meeting, only 35 scores out of 45 maximum scores
were obtained with a level of achievement of 72.91% in the good category. Meeting 2
showed that of the 15 indicators that must be achieved, 9 were quite good, and 6 indicators
were implemented very well. At this meeting, only 36 scores were obtained from 45
maximum scores with a level of achievement of 80% in the good category. Meeting
3 showed that of the 15 indicators that must be achieved, 8 were quite good, and 7
indicators were implemented very well. At this meeting, only 37 scores were obtained
from 45 maximum scores with an achievement level of 82.22% in the good category.
Meeting 4 showed that of the 16 indicators, of which 7 were very well implemented and
only 8 were quite good. With the total score obtained 93.33% in the very good category.
At the 5th meeting, it was shown that of the 16 indicators planned, all of them were
implemented with the description of 13 very good indicators, and 3 quite good. From all
the indicators implemented, 45 of the maximum scores were obtained, namely 48 with
a success rate of 93.75% very good success. At the 6th meeting, it was shown that of
the 16 indicators, of which 7 were very well implemented and only 8 were quite good.
With the total score obtained 93.33% in the very good category.

2) The results of the observation of student learning activities in the second cycle
meetings 1, 2, 3,4, 5 and 6.

The results of the first meeting of observations showed that of the 15 indicators that
must be achieved, 11 were quite good, and 4 indicators were implemented very well. At
this meeting only 34 scores were obtained from 45 maximum scores with an achievement
level of 75.55% in the good category. Meeting 2 showed that of the 15 indicators that had
to be achieved, 11 were quite good, and 4 indicators were implemented very well. At this
meeting only 34 scores were obtained from 45 maximum scores with an achievement
level of 75.55% in the good category. Meeting 3 showed that of the 15 indicators that
must be achieved, 11 were quite good, and 4 indicators were implemented very well. At
this meeting only 34 scores were obtained from 45 maximum scores with an achievement
level of 75.55% in the good category. Meeting 4 showed that of the 16 indicators planned,
all of them were implemented. With the description 12 were very good, and 4 were quite
good. From all indicators carried out, 44 of the maximum scores were obtained, namely
48 with a success rate of 91.66% with a very good success category. At the 5th meeting,
it was shown that of the 16 indicators, of which 9 were very well implemented and
only 6 were quite good. With the total score obtained 93.33% in the very good category.
Meeting 6 showed that of the 16 indicators planned, all of them were implemented.
With the elaboration of 14 indicators performed very well, and 2 quite well. From all
the indicators implemented, 46 of the maximum scores were obtained, namely 48 with
a success rate of 95.83% with a very good success category.

b. Test Data of Cycle II.
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To determine the success of learning, the teacher gives a test with a total of 5 ques-
tions, to measure the extent to which learning success uses a meaningful learning model
(Table 2).

Based on the data obtained, it is known that the learning in cycle II has succeeded
in achieving the target that has been set, which is more or equal to 70% of all students
who take part in learning activities to get a minimum score of 70.

c. Reflection.

Based on the data obtained, it is known that Cycle II learning has succeeded in
achieving the goals that have been set. This means that more than 70% of all students
who take part in learning activities achieve a minimum score of 70. Observations and
interviews with the State Elementary School 145 Randanan show that teachers and
students of class V show that the second cycle of learning is consistent with meaningful
learning and is satisfied with the learning model. Because all students are still able to
answer the questions asked. What teachers need to pay attention to is the need to intensify
teaching and improve fluency in the classroom (Fig. 1).

d. Interview Result.

1) Student Interview.

Table 2. Success rate of Cycle I1

Number Score Qqualification Frequency Percentage
1 85-100 Very good 9 45%
2 71-84 Well 8 40%
3 56-70 Enough 1 5%
4 45-55 Not enough 2 10%
5 0-44 Very less - -
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Fig. 1. Comparison Diagram of Student Learning Outcomes in Cycle I and Cycle 11
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The results of the Student! interview show the use of meaningful learning. Mean-
ingful and well received by students. There are also no obstacles encountered in using
the meaningful learning model. Then the results of interviews from student 2 said that
students were not bored in learning and easier to understand in learning. Students also
said that they enjoyed using the meaningful learning model.

2) Teacher Interview.

The results of teacher interviews, it is said that the use of meaningful learning models
when teaching is very good because it invites students to be more active. The classroom
teacher also said that by using this meaningful learning model, it was easier for educators
to convey material because educators and students could apply directly to teaching and
learning activities so that it was more memorable for students, and also this learning
model could be easily applied and used for a long time.

Discussion.
1. Application of the Meaningful Learning Model in Thematic Learning.

The meaningful learning model is used in learning that prioritizes the meaning-
fulness and creativity of students in order to improve learning outcomes. During the
process of using meaningful learning at SDN 145 Randanan, the researcher realized
that the key factor influencing student learning was what students mastered. Learning
is more meaningful when new notices that should be given by educators are related to
children’s understanding. In accordance with what David Ausubel said, an educational
psychologist said that the material learned must be meaningful, meaning how to connect
new notifications with relevant designs in cognitive structures. According to Ausubel,
meaningful learning is a design in which new information or material is associated with
concepts in the cognitive structure [15, 20].

Learning occurs more easily when new, more specific designs are linked to older and
more general ideas that already exist in the child’s cognitive structure [3, 21, 22]. The
results of the study are in accordance with this opinion where students’ understanding is
easier in the lesson because the material being studied is actually a concept that already
exists and is often encountered by students in the surrounding environment. So that when
students learn the material with a meaningful learning model, it will make the lesson
more meaningful.

According to Rogers, in the learning process educators must know the principles
of teaching and learning. 1) Having the right learning capacity or not needing to learn
something meaningless. 2) Students learn what it means to them. Organizing new mate-
rials and ideas for student learning. 3) Meaningful learning means learning about the
process.

The opinions of these experts are in accordance with research conducted at fifth
grade students of the State Elementary School 145 Randanan, it is proven that the appli-
cation of the meaningful learning model can improve learning outcomes as expected. In
addition, a lot of progress is experienced by students including, students understand the
material explained because of the connection between students’ experiences with the
material being studied and also dare to come forward, cooperation between groups is
well established where students are more active and enthusiastic because they can prac-
tice well. Group members, students are more enthusiastic in participating in learning.
However, the learning of the meaningful learning model requires the teacher’s ability
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to be more creative in shaping the atmosphere of the teaching and learning process in a
meaningful way.
2. Improved Learning Outcomes by using Meaningful Learning.

According to [4, 20], learning outcomes are skills that exist in students after com-
pleting a learning experience. This is proven in the research conducted and the results
achieved by children can increase from Cycle I to Cycle II. This success is because
the teacher succeeded in carrying out the learning steps. The success of learning has
reached the desired target. Where during the learning process where all students are able
to do group assignments and student learning outcomes meet the specified target, 85%
of students achieve a value of 70 according to the specified KKM.

From the results achieved, we can see that the meaningful learning model in its appli-
cation according to [2, 6], learning is a process in which behavior is induced or modified
through practice or experience. This opinion is proven in research where teachers carry
out learning activities that can give the impression of meaningful learning in the learn-
ing process activities with students’ experiences then analyze student experiences and
student concepts.

Looking at the indicators of success above, it can be concluded that the use of
the meaningful learning model in thematic learning improves the learning outcomes of
5th grade students in Tana Toraja, State Elementary School 145 Randanan. The second
cycle research was stopped because of the successful performance results, the hypothesis
proposed by the researcher was that using a meaningful learning model could improve
learning outcomes as expected.

4 Conclusion

The learning outcomes obtained in the implementation of the meaningful learning model
can improve the learning outcomes of fifth grade students of the State Elementary
School 145 Randanan, Tana Toraja. Based on the formulation of the problem that has
been designed, the researcher concludes that using a meaningful learning model can
improve the learning outcomes of fifth grade students of the State Elementary School
145 Randanan, Tana Toraja district by paying attention to meaningful learning steps
correctly.
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